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SÈRIE 3  
 
Comprensió escrita 
 
THE RIGHT TO VOTE 
 
Part 1: Reading Comprehension 
Choose the best answer according to the text. Only ONE answer is correct. 
 
[0.5 points each correct answer. Wrong answers will be penalized by deducting 0.16 
points. There is no penalty for unanswered questions.] 
 
1. Women in Switzerland got their right to vote... 

a) when female residents were accepted by assembly. 
b) thanks to two women who took legal action for it. * 
c) as part of  their traditional rights. 
d) before canton Appenzel Innerrhoden accepted it. * 

 
* D’acord amb la formulació de la pregunta, s’accepten com a vàlides ambdues respostes. 
 

2. In the text, which ONE of these arguments for not giving women the right to vote is 
FALSE? 
a) Women were considered less intelligent than men. 
b) Women in rural areas had more advantages than urban women. 
c) Pregnant women would be too shy to go out to vote. 
d) Men feared they would lose their control over women. 

 
3. According to the text, when the Swiss parliament proposed to pass the vote for 

women in 1958, 
a) the majority of male voters rejected it. 
b) all European countries had already given it the green light. 
c) only women in Finland had the right to vote. 
d) the arguments were not convincing at all. 

 
4. The text explains that Swiss women... 

a) had never become involved in political action before 1991. 
b) were peacefully waiting for their rights to be granted to them. 
c) had been fighting for their rights since the nineteenth century. 
d) ignored the quarter million signatures petition for votes in 1929. 

 
5. Although Switzerland’s system of direct democracy kept women out of their right to 

vote in federal elections... 
a) women started taking political posts in local government in the 1960s. 
b) some small communities allowed women extensive autonomy. 
c) most cantons always resisted the legislation. 
d) in 1968 Geneva gave the first woman mayor the chance to vote. 

 
6. At the human rights Convention of the Council of Europe, Switzerland... 

a) demanded governments to change their position on equal vote. 
b) called on a referendum on equal vote in Europe. 
c) suggested to revise those parts on sexual equality. 
d) refused to sign the parts on sexual equality. 
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7. According to Emilie Kempin-Spyri, the Swiss constitution… 

a) should give more rights to women. 
b) gave equal rights to both men and women. 
c) needed an article on equal rights. 
d) rejected her proposals before the Federal Court. 

 
8. Swiss women finally gained full right to federal vote... 

a) in spite of the criticism of the Federal Court. 
b) thanks to the claims of the first woman lawyer, Emilie Kempin-Spyri. 
c) when 50% of male voters signed a petition. 
d) in the 1971 referendum, with more than 50% of male voters.  
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Comprensió Auditiva 
 
DO SCHOOLS DESTROY CREATIVITY? 
 
 Do schools kill creativity? That’s one of the ideas we’ll explore in a special 
conversation with Professor Mila Saunders, an internationally recognized expert on 
creativity and education innovation. Professor Saunders has worked with governments 
and cultural organizations to make creativity a more integral part of education.  
 
 
DAVID Peterson: Professor Saunders, welcome and thank you for accepting our 
invitation. 
 
MILA Saunders: It’s my pleasure to be here, thank you for inviting me! 
 
DAVID: Well, one of the things that we all have in common about going to school is 
that we have very mixed feelings about our own schooling, really. I mean, some of it 
was great, but I also spent a lot of time doing things I didn't really care for all that much.  
Are your memoires any different? What started your interest in education? 
 
MILA: I guess not, I’m afraid. I recall doing some things simply because I had to. I can’t 
say I was motivated and this must have remained as part of my school memory. So, I 
would say my interest in education must be related back to my own schooling 
experience. 
 
DAVID: After University, you took up a position as a teacher, didn’t you?  
 
MILA: Yes, and as a young teacher I realized that there were pupils whose capacities 
were underestimated. And there were some bright people who often didn't think they 
were very smart. There were smart people who didn't think they were good enough 
just because they were never given the chance.  
 
DAVID: What did you do, then?  
 
MILA:  I had become involved in theatre at the school, even directing some of the 
school plays. And it was then I became aware of the potentiality of the students’ skills. 
I became very interested in theater in education. That was something I enjoyed more 
than anything. And I eventually did a master in creative education, and eventually 
became a teacher trainer; that is how it all really started. So that’s how I started being 
involved in education. 
 
DAVID: In fact, you spent ten years until 2001 as a professor of arts education. Why 
did you leave that post? You were after all influencing the next generation of teachers 
so that they could perhaps do a better job than some of the teachers did when you 
were coming up? 
 
MILA: That might be true, er…Yes, but I’d never planned to be a professor. I mean I 
never quite had a plan. People think that life is linear, that you can plan it all out. And 
one of the problems I think is that our educational systems are based on that principle: 
that everything must be planned.  
 
DAVID: Didn’t you enjoy it as a professor of arts education? 
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MILA: Oh, Yes, I loved it! But I felt I had come to the end of it. You know, I always feel 
it's important to know when the time is right to move on and I just wanted to do things 
that interested me directly. 
 
DAVID: Can we now move onto motivation? In your book of 2009, The Element, you 
talk about Gillian Lynn. Gillian is this famous choreographer who did the choreography 
for Cats and the Phantom of the Opera, besides other musicals. 
 
MILA: Oh, Yes, Gillian. That was a wonderful case. You know, when she was a little 
girl she was constantly fidgeting at school, looking out of the window and being 
distracted. No one cared to teach her anything. Her parents were quite desperate. And 
one day her mother took her for a medical test. Gillian was left alone in the room, while 
the doctor and the mother were discussing. The minute they were out of the room she 
was on her feet, circling harmonically to the music all around the room. Then the doctor 
turned to her mother and said, “Mrs. Lynn, Gillian isn't sick. She's a dancer! Take her to 
a dance school”. 
 
DAVID: And she became an international dancer and choreographer! 
 
MILA: Precisely! Kids are kids. They are restless. They have this energy.  This inability 
to sit still could be channeled into something. Most people don’t seem to know what 
their real talents are and many doubt that they have any talents at all. 
 
DAVID:  In your book you also talk about educational systems around the globe that 
are introducing reforms to meet the challenges of the 21st century. And most of them 
you say don't need reform, they need transformation. 
 
MILA:  Something that really worries me is that in public education now there is 
something like a 30 percent dropout rate from between the ninth grade and the twelfth 
grade. At this point, it is obvious you can't blame the kids. You can't say, well this 30 
percent of the kids cannot be educated. There's something wrong in the system. And I 
am not criticizing teachers or principals; they have a really challenging job to do. The 
problem is the system. It's the way it's organized. They are being driven by this 
obsession with standardized testing. We have to get everything to the same 
standards. 
 
DAVID: And yet teachers are teaching to that test. 
 
MILA:  They have to!  
 
DAVID:  So how or who can encourage the students’ creative capacity? 
 
MILA:  It is probably the teachers themselves. Teachers are the people who turn you 
on or turn you off. Somebody who realized there was something happening in you 
(the pupil) that they should encourage. Everybody should bear in mind, you know, that 
if you invest in people’s natural talents, something good will come of it! 
 
DAVID:  Well Professor, thank you so much for sharing your ideas with us today. 
 
MILA: It’s been my pleasure! 
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1. What memories do both the interviewer and Dr. Saunders have about school when 

they were young? 
a) Both of them liked everything they did at school. 
b) Neither of them can recall much of their school memories any more. 
c) They both disliked everything they did at school. 
d) Both of them feel some of the things they did were good but not all. 

 
2. As a young teacher, Saunders noticed that … 

a) some students had little interest in learning.. 
b) most students were never given due attention. 
c) some clever students thought they were not good. 
d) only clever students were taught properly.  

 
3. How did Professor Saunders’ interest in education arise? 

a) She had always planned to become a teacher. 
b) It was through her interest in the school theatre. 
c) She loved acting, and teaching was very similar. 
d) When she was not accepted as a theatre director. 

 
4. Why did Dr. Saunders leave her post as arts and education professor? 

a) She was fed up with education and university. 
b) She was no longer interested in teaching her pupils. 
c) She lost her job and looked for another place. 
d) She wanted a change in her career. 

 
5. What did Gillian Lynn do when she was left alone in the doctor’s office? 

a) She started fidgeting and moving around. 
b) She remained still, looking out of the window. 
c) She sat at the doctor’s table doing nothing. 
d) She started moving to the sound of music. 

 
6. According to the conversation, what is Dr. Saunders’ most worried about? 

a) The challenging jobs teachers and principals have. 
b) Teachers and principals who criticize the school system. 
c) The students who do not want to be educated. 
d) The number of kids who leave school between 9th and 12th grade. 

 
7. Which one of the following is NOT TRUE about Dr. Saunders’ views on education?  

a) Students should be given more standardized tests. 
b) The problem is not in the children, but the system. 
c) School should be more motivating for students and teachers alike.  
d) The educational system is badly organized. 

 
8. Who can encourage the students’ creative capacity, according to Dr. Saunders? 

a) Good teachers who motivate the students’ talents. 
b) Only the most talented and motivated teachers. 
c) Those who can plan the school of the future. 
d) Teachers who can invest more time educating them. 

 


